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Communication Access

Communication Resource Centre, Scope, Victoria (2011)
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who do not use speech or have speech that is difficult to

understand. It makes everyone in the community aware that
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www.scopevic.org.au/index.php/site/whatweoffer/communicationresourcece
ntre/communicationaccess



Communication Access

Communication Resource Cent&gopeVictoria (2011)

A Able to go into shopand serviceand know that
people will
I treat you with dignity and respedcalk directly toyou
I giveyou time to get your messa@eross
I listento yourmessage
I bewilling to use other methods afommunicating

G U &t important thing is for all of us to be aware
that communication is a twavay process. Both people
need to take some responsibility for making the
communication effective and successfdl

www.scopevic.org.dindex.php/site/whatweoffefcommunicationresourc
ecentre/communicationaccess



Communication a basic human righ

Communication Resource Cent&xopeVictoria 013)

1. The United Nations Convention on the Rights of
Persons with Disability (2006)

2. The Federal Disability Discrimination Act (1992)
3. The Victorian State Disability Plan (284R0)

4. The Victorian Charter of Human Rights and
Responsibilities Act (2006)

5. The National Disabllity Strategy 20412020



The United Nations Convention on the
Rights of Persons with Disability (2006):

Article 2- Definitions
A For the purposes of the present Convention:

A "Communication" includes languages, display of text, Braille,
tactile communication, large print, accessible multimedia as
well as written, audio, plathanguage, humaieader and
augmentative and alternative modes, means and formats of
communication including accessible information and
communication technology;

A "Language" includes spoken and signed languages and other
forms of non spoken languages;

http://www.un.org/disabilities/convention/conventionfull.shtml



http://www.un.org/disabilities/convention/conventionfull.shtml

The United Nations Convention on the
Rights of Persons with Disability (2006):

Article 9¢ Accessibility

1. To enable persons with disabilities to live independently and participate
fully in all aspects of life, States Parties shall take appropriate measures
to ensure to persons with disabilities access, on an equal basis with
others, to the physical environment, to transportatidn,information
and communicationgncluding information and communications
technologies and systemand to other facilities and services open or
provided to the public, both in urban and in rural areas. These measures
which shall include the identification and elimination of obstacles and
barriers to accessibility, shall apply to, inter alia

a. :Buildings, roads, transportation and other indoor and outdoor facilities,
iIncluding schools, housing, medical facilities and workplaces;

b. Information, communications and other servig@scluding electronic
services and emergency services.

http://www.un.org/disabilities/convention/conventionfull.shtml



http://www.un.org/disabilities/convention/conventionfull.shtml

The United Nations Convention on the
Rights of Persons with Disability (2006):

Article 21- Freedom of expression and opinion, and access to information

States Parties shall take all appropriate measures to ensure that persons
with disabilities can exercise the right to freedom of expression and opinion,
including the freedom to seek, receive and impart information and ideas on
an equal basis with others and through all forms of communication of their
choice, as defined in article 2 of the present Convention, including by:

a. Providing information intended for the general public to persons with disabilities in
accessible formats and technologies appropriate to different kinds of disabilities in a timely
manner and without additional cost;

b. Accepting and facilitating the use of sign languages, Braille, augmentative and alternative
communication, and all other accessible means, modes and formats of communication of
their choice by persons with disabilities in official interactions

C. Urging private entities that provide services to the general public, including through the
Internet, to provide information and services in accessible and usable formats for persons
with disabilities;

d. Encouraging the mass media, including providers of information through the Internet, to
make their services accessible to persons with disabilities;
e. Recognizing and promoting the use of sign languages.

http://www.un.org/disabilities/convention/conventionfull. shiml



http://www.un.org/disabilities/convention/conventionfull.shtml

Key featuresoot communication
accessible:environmentScope, cre 2013)

A Taking time

A Getting to know the person

A Learning from others who know the person well

A Knowing and understanding how the person communicates
A'aAy3a O0KS LISNER2YyQa O2YYdz/ A
A Treating the person with dignity and respect

A Understanding there are different ways to communicate

A Speaking directly to the person

Aal 1{Ay3 |y STF2NI 6KSyYy &2dz
A Staff sharing information about how people communicate



Quiz¢c How Communication Accessible
Are You?

How communication accessible are you for people who have communication
disabilities?

How communication accessible is your business or service? Take this quick
self assessment quiz to find out!

- Do you talk directly to the person? Find out the answer>

- Do you provide the person with enough time to communicate? Find out the
answer>

- Do you include pictures for people who have difficulty reading? For
example, do you include pictures or photos in your pamphlets or menus?
Find out the answer>

- Do you have easy to read signage or displays that people know what
service your business provides? Find out the answer>

- Do you communicate with individuals using their preferred method? Find
out the answer>
http://www.scopevic.org.au/service/quizommunicatioraccessible/
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What are schoolsdesponsibiliiies)to
students with CCN?

A In addition to the general features of a
communication accessible community



The Wnited\Nattens_ Gonventtonrom the
Rights coffRersons/witln Risability (2006):

Article 24- Education

3. States Parties shalhable persons with disabilities to learn life and social development skills to
facilitate their full and equal participation in education and as members of the commUioitthis
end, States Parties shall take appropriate measures, including:

a.  Facilitating the learning draille, alternative scripugmentative and alternative
modes, means and formats of communicatemd orientation and mobility skills, and
facilitating peer support and mentoring;

b.  Facilitating the learning of sign language and the promotion of the linguistic identity of
the deaf community;

C. Ensuring that the education of persqrand in particular children, who are blind, deaf
or deafblind is delivered in the most appropriate languages and modes and means of
communication for the individual, and in environments which maximize academic and
social development.

4. In order to help ensure the realization of this right, States Parties shall take appropriate
measures teemploy teachers, including teachers with disabilities, who are quairnisgn

language and/or Braille, and to train professionals and staff who work at all levels of education.
Such training shall incorporate disability awareness and the use of appropriate augmentative anc
alternative modes, means and formats of communicatediycational techniques and materials

to support persons with disabilities.

http://www.un.org/disabilities/convention/conventionfull.shtml
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Educatione responsibility ©f schools
) Future ( )

Unlimited : ;
studyinaustralia.gov.au AU S t ra | | a Australian Government

Home Global Australian education Schools

Why Australia?

Australian education

Schools in Australia

Apply to study

School education in Australia includes preschool, preparatory (or kindergarten), primary school, secondary school
(or high school) and senior secondary school (or college).

Live in Australia

Schooling lasts for 13 years, from preparatory to senior secondary. School is compulsory until at least the age of 16.
Types of schools include government schools, non-government schools (including faith-based schools such as
Catholic or Islamic schools) and schools based on educational philosophies such as Montessori and Steiner. All
After graduation schools must be registered with the state or territory education department and are subject to government
requirements in terms of infrastructure and teacher registration.

EXPLORE AUSTRALIA ) Australian schools do more than just educate students. They prepare them for life — developing communication
skills, self-discipline and respect for themselves, their peers and their world. Schoaols offer a broad curriculum in the
key learning areas — English, mathematics, studies of society and the environment, science, arts, Languages Other
Than English (LOTE), technology, health and physical education. They also believe strongly in the benefits ofa
MY ACC rounded education - including the teamwork, self-expression and personal development that happen outside the
classroom.

TOOLBOX ~ ) - . ) . ) - . !
In Australia, students will enjoy a diverse learning environment that is as personally enriching as itis educational,

PSR d v indUstrana goval/gisbalralstialiaaducation/schools




Educationc responsibility of schools
) Future ( )

Unlimited - e
suEy:rE?uLtrilna.gw.au AUStra | | a Australian Government

WhyAustralia7 Home Global Australian education Schools

Australian schools do more than just educate students. They prepare them for life — developing communication
skills, self-discipline and respect for themselves, their peers and their world. Schools offer a broad curriculum in the
key learning areas — English, mathematics, studies of society and the environment, science, arts, Languages Other
Than English (LOTE), technology, health and physical education. They also believe strongly in the benefits of a

rounded education — including the teamwork, self-expression and personal development that happen outside the
classroom.

In Australia, students will enjoy a diverse learning environment that is as personally enriching as it is educational,
and develop the skills and qualities needed in a changing world.
EXPLORE AUSTRALIA ) Australian schools do more than just educate students. They prepare them for life — developing communication

skills, self-discipline and respect for themselves, their peers and their world. Schoaols offer a broad curriculum in the
key learning areas — English, mathematics, studies of society and the environment, science, arts, Languages Other

Than English (LOTE), technology, health and physical education. They also believe strongly in the benefits ofa
MY ACCOUNT ~ rounded education - including the teamwork, self-expression and personal development that happen outside the
classroom.
TOOLBOX In Australia, students will enjoy a diverse learning environment that is as personally enriching as itis educational,

dyln"l'?l"ti"év ralid.govdulgisbalraistraliaaducation/schools




Australian schools have a mandate to be
accessible communication communities

Responsibility to teach



Where do we want to go?
How are we going to get there?

Eleanor Porter
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| ought to go from her €

"That depends a good deal on where
you want to get tob €




G22dzf R é2dz GStf YS
| ought to go from her €

"That depends a good deal on where
you want to get tob €
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"Then it doesn't matter which way
e 2dz 32 ¢

Lewis CarrollAlice in Wonderland



http://www.goodreads.com/author/show/8164.Lewis_Carroll
http://www.goodreads.com/work/quotes/2933712

Meaning Is ceconstructed

A

:

Eleanor Porter



Shared understanding
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Eleanor Porter



Key frameworks

A International Classification of Functioning, Disability
and Health (ICF)

A Participation model Beukelman & Mirenda, 2013
A Light (1989) definition of communication competence
A Social networks (Blackstone & Hunt -Berg 2003)

A Dynamic assessment & intervention to meet
autonomous communication requirements to
understand others and express self.

A AARCH (Porter 2007).



Types of communication for

people with CCN
Blackstone & Hunt Berg, 2003

A Emerging communicators

A Context -dependent communicators
0 Limited contexts / limited partners
o0 Multiple contexts / multiple partners

A Independent communicators



Types of communication
Blackstone & Hunt Berg, 2003

A Focus on developing independence

0 Decreasing reliance on communication partners
A Familiarity
A Observation & Interpretation
A Set-up

A Emerging & context -dependent communicators

0 Require specific scaffolds from partners to
communicate their own messages



Communication independence model

What the model is NOT:

1. areflection of cognitive ability

2. a description of how someone understands ( receptive
language)

3. a prediction of potential

A A very capable individual with excellent cognition and
receptive language can be held back by poor services.

A Conversely, a different individual, with good AAC
services and education, can become an independent
communicator despite cognitive and language delays.

http://depts.washington.edu/augcomm/03_cimodel/commind5_summary.htm



Not Pre -

oan I ndividual does not
strategies in the march towards independence.

Instead the individual acquires more and more
sophisticated communication methods to add to
an exl sting repertoire.

Blackstone & Hunt Berg, 2003. p. 15

Multl - modal communication



Purpose of AAC

To enable the person to meet all of his/her
varied communication requirements as
intelligibly

specifically

efficiently

iIndependently

In as socially valued a manner

as possible

o To T To o

To understand others and to be understood.

Porter, 1997, Porter 2007



To more fully and
effectively participate In
their various social roles



Long term destination
Autonomous communication

Being able to say
whatever | want to say,
to whoever | want to say it to,

whenever | want to say It



The language environment

A All theories of language acquisition imply that
there Is an environment of language users and
that the quality of the environment is related
to the behaviour of these language users to a
greater or lesser extent.

A Children acquiring spoken language
d Are surrounded by a community of speakers
d Influences are usually not planned






An Initial focus on receptive input

A Provides children with opportunities to learn,
over time, how aided symbols are used to
communicate.

AProvides opportunities
response to this mode of communication and
discover, over time, the strategies which will
enable the child to communicate more
effectively.

d Dynamic assessment
d Cannot know before giving it a go!

t



Communication
A Autonomy

A Accessibility

A Requirements

A Competence

A Habits i communication
AT ANY time

Porter 2007



Competent communication Is coonstructed.
Everyone needs to learn to use AAC



Are these concepts consistent with

those you have used to guide your

approach to AAC assessment 0
Intervention?

Do you think these concepts are
shared by all in your school
communities?



VKal’siih@dsioi? KS @

GO SIC Dare to Dream O] “

Web Images News Videos Shopping More ~ Search tools SafeSez

DREAMS

DON'T BE
& PUSHED BY
{ If you can
1A/ nele _ Dream it e YOUR PROBLEMS.
L" i ' , You CQ?DO it g BE LED BY

Unless
YOU

YOUR DREAMS.

THE FUTURE e
BELONGS TO .. &
oo D
v | ‘ ‘ chosen one r<>‘?“§
HTON e X

sky.




|SAAC conference 02012

A Emily Thatcher: lowa Department of Education
A Julie FreedGrantwoodArea Education Agency, lowa
A Amy Staples &vetteEdmister University of Northern lowa

A Shirley Robinson: Santa Clara County Office of Education
(California)

A Linda Burkhart Maryland. USA
A Gayle Portec Melbourne, Australia

Shared connection
Pragmatic Organisation Dynamic Displays (PODI
5 day workshop



Featurescof

CommunitcationfAceessible sehnols
Burkhart, et al 2012

A Problem solving how every child can understand others and
express themselves

A AAC systems readily available for AUTONOMOUS
communication at ANY TIME

I Expectation that students may have messages to communicate/share

A Extra time to communicate using aided AAC
I Active problemsolving to enable this to occur with available resources

ALYUSNI OQUAZ2Y LI GGSNYa adzLdLi2 NJ
communication

i Able to initiate their own messages, not just answering adult questions

i / KAt RQa AYAGAILFIGAZ2YAEA YR YSaal 3Sa dz
spoken
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Featurescof

CommunitcationfAceessible sehnols
Burkhart, et al 2012

A Staff use AAC

I to support children to understand (as required)

I to provide opportunities for children to experience their
method of communication used in genuine interactions
(immersion)

AQOSNE2YSQa O2YUNROdzUAZ2Y
of how it is expressed

A AACtraining and usextends beyond thechool
I engagedamilies and communities

A Administration supports staff and resources for AAC
I supporting communication in the mission statement



Features-of

CommunitcationfAceessible sehnols
(Gayle &Hayleé

A Everyone sharebe resFonsibiIity for creating communication
accessible environmen

- NOTthe sole responsibility of the AAC user, their family or the
therapist

A Symbols/systems have a visible presence in all areas st

A Actijve and ongoing problesplvingto enablechildrento
understand and express self

A AAC is incorporated into all aspects of the curriculum (not just
AAC sessions

A AAC trainingrioritisedand resourced, extending beyond school

A Habitsfor autonomous communication at ANYME
A Throughout every lesson and between lessons

A Ir% all schooknvironments; swimming pool, PMP, horse riding, music
etc

A Enabling communication in mission statement



Parent perspectives communication
accessindmols

A Supportive Principals;

a ! 3JI22R GYAOGS aulNIa a af
- willing to develop a relationship with parents and the
student

- have positive attitudes towards the student
- accept the student who use AAC

A Provision of training
- teachers accept and embrace regular consultation with
expert SP
- funding and time allocated to ongoing training
- adequate training provided on how to use high tech
systems
- to use AAC to scaffold learning



Parent perspectives communication
accessringwols

Classroom staff (teachers and aides) who are willing to:

A receive additional training about communicating with the
AAC user

A model communication in all environments and aspects of the
school in a meaningful way that the student is using.

A practice, take on feedback and alter their communication anc
guestioning habits

A include students in their regular curriculum lessons, even if it
takes longer!

A keep in regular contact with parents

A provide additional opportunities for students to make friends
with peers

A be aware of and manage shifts in power between teachers
and aides.



Parent perspectives communication
acocessringwols

School staff

A accepting a different form of communication

Al OOSLIiAY3I A0 A& addzRSyaQa 7
to learn and understand how to use it so they can interact
In conversation with her.

A Understanding its importance to her.
A Allowing her time to respond in conversation.

Peerswho:
- are patient and willing to interact with the AAC user

- develop friendships with the AAC user



What might a communication
accessibleschool look like?



Keyissues:affectingparticipation ' &learning
¢ All students with CCN

AMethod to communicate available (AAC)
A Communicatiorat any time

AAble to meet all varied communication requirements
A range of purposes

At  NITYSNBR 6K2 dzy RSNB UG yF
use of AAC

AAdditional time required to communicate



Key issuesfaffecting participation-& learnin
¢ Students who use whole word/symbol systems

ASufficient vocabulary available
ARange of social communication requirements
AActive participation in the curriculum

AOpportunities to learn language in AAC forms
AModels of other people using AAC to communicate
AExpand message using AAC modes



Key issues‘affecting participation-& learnin
- Studentsvho do not currently have intelligible ways tc
communicate using language

APeople in the environment who actively scaffold
communication

ASupport student learning to communicate (using
language)
A Actively interpret communication
A Coconstruct message

AUse of specific prompts and cues



Do we see thesesfeatures In
schools?

Why not?

a!'y SYODBANRBYYSYL
the acquisition of alternative
language forms does not seem

02 O2YS VI 0dzNJ f

von Tetzchne& Grove, 2003p. 13



Participation modal
Beukelmar& Mirenda2013

APhases of Assessment
A Referral for AAC assessment
A Initial assessment and intervention for today
A Detailed assessment for tomorrow
A Followup assessment

A system for today

Longitudinal nature of AAC interventions Y
A system for tomorrow
?becamesttodaw
AaSSUAY3I G2RIeQa& O2YYdzy A [ 4. o ioromomon
A Likely to need in the future (becomes todiay)
AtlaAy3 FadyRFEGA2YEA F2NJ G2Y; Y

A system for tomorrow

A Development for the future becomes today]

Y

Etc.




Participation modaBeukelmar& Mirenda2013. p109

Identify
participation patterns and
communication needs

Identify participation
—> barriers

Assess
opportunity
barriers

Assess access
barriers

| | | |
¢ Facilitator Facilitator 3 Assess current
l Policy | | Practice il l knowledge Attitude communication
h -
Assess potential to Assess potential for Assess potential to
increase natural environmental utilize AAC systems
ability adaptations and/or devices
T
|
Operational : a
. Constraints| | Capability
requirements
profile profile profile
] J_
Cognitive/ ; Sensory/
; e |
§ Natural Environmental AAC system/
igg%’;“{g?'s ability adaptation device
interventions interventions interventions
I T T

Plan and implement
interventions for today
and tomorrow

Provide instruction to persons who use AAC & facilitators

Evaluate intervention effectiveness:
is person participating?

(Foliow i)

8.1, The Participation Model for augmentative and alternative oomimunioation (AAL)




Opportunity barriers

APolicy
APractice
AFacilitator skill

AFacilitator knowledge
AAttitude



Write a barrier you are currently
experiencing on a small post it
note and put on wall at front.



Opportunity Barriers




Opportunity Barriers




Opportunity Barriers




Opportunity Barriers

e e




Opportunity Barriers
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Patton, 2014

http://startupbros.com/makemoney-blogging/



Building Communieation
accessible schoeols

ALooking at systemsnot just individual with AAC and
their iImmediate partners

AAssessment and interventions for systemic change
AbSSR (2 O2YyaARSNI G0KS aead
A Culture
A Beliefs- mindset
A Previous experience
A Knowledge base

A Skill sets
A Priorities (where are they expending their available capacity)



The International No.l Bestseller

The

TIPPING
POINT

HOW LITTLE THINGS CAN MAKE
A BIG DIFFERENCE

*Soon fascinates the reader . . . Gladwell is intelligent, articulate,
well-informed a !h ught. prov nlug lbm-r

MALCOLM
GLADWELL




The TTippmgopoint cultural change

Driving Behavior Change: From Pioneering Practice
to Tipping Point and Beyond

by Sally Uren

June 4, 2013
6 steps
to significant change
g Q0 .\ LA it BN
o = —
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>1 >2 >3 >4 >S5 >6
expernence diagnose create enable the sustain the set the rules
the need the system pioneernng tipping transition of the new
for change practices mainstream

Imana rradits Earonm foar the Fotoarae

http://www.sustainablebrands.com/news and_views/behavior change/driving
-behaviorchangepioneeringpracticetipping-point-and-beyond



http://www.sustainablebrands.com/news_and_views/behavior_change/driving

Mindset - http:// www.mindset.ws

oLike individualsprganisationsare creatures
of habit with their own personalities and
Odzad2Yao hTusy' Wi KS
F NP dzy R KSNBQ Aa az ¢
company changing and moving forward as it
K U2 de



"This really is an innovative approach, but I'm afraid
we can't consider it. It's never been done before."

http://10eighty.co.uk/2013/07/12/culturechangein-the-city/



How do wehelppeople enthis journey?

AShared understanding

Alnsightc complex communication needs

AMotivation ¢ why?

Alnspiration- knowledge of possibilities

AGuided practice to develop competent use of AAC
(sufficient skills, knowledge and judgment)

APractical ideas and support for jugglinglitin the
real world



Story ime!!!
AL 2dzNJ 220 Aa 02 0KAY]l a2 |
ALooking for commonalities and themes

AStories help ideas to stick (Sticky ideas)
AWhat sticks with you?
AWhy ?



’( Creating a
@ Communication
FageHoue Gy Accessible
Environment In a

Specialist Autism
School
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understanding Q youad=aAn feel

(Patton, 2014)




"

Cerebral Palsy Education Centre

Cerebral Palsy Education Centre
Porter & Kirkland, 1995



AH HA!

ACommunication is constantly
occurring.

AEvery activity in the group
program can provide a context
for communication
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Creating Communication
Communities

Linda Burkhart, Julie Freed, Emily
Thatcher, Amy Staplegvette Edmister
Shirley Robinson, Gayle Porter



¢ KS RN l¢¥sking ithhpiaeh
IS more of a puzzle!

Corimunication
Putting n All Togetaer
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lowa Literacy &
Project Communication Projects

Locations

lowa Department of Education Initiatives for Stud ents with Significant Disabilities

3 N R
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Communication




Profileg Santa Clara County

U 32 school districts

U Large densely populated geographic area with
15 different CitiGSSO miles from the north to southern part)

Ameican Indian
J &laska Mative

\White, non-
hispanic Asian [ Pacific
Islandler
Black;, non-
hispanic

Ameican Indian [ Alaska Mative @ Asian [ Pacific Islander
B Black, non-hispanic @ Hispanic @ \White, non-hispanic

73




Leatingssystemicichange

A Education and training to develop a shared understanding
I Belief systems
I Multi-modal autonomouscommunication
I Aided language input
I Habits for communication
I Interaction stylesaand wait time

A Resources to support implementation
I Communication displays, books, devices etc.

A Driven by Senior Leadership teams

I Ongoing funding made available
I Recognition of roles and responsibilities

A Networks of support
I Parents
I Staff
I Mentors

A Change in service delivery models



Making the shift
Putting the pieces together®

Resources/

Comm. System
> Budget

to Stem across
Programs &
Abilities

K &

Outreach
Communicatio

community




The TTippmgopoint cultural change

Driving Behavior Change: From Pioneering Practice
to Tipping Point and Beyond

by Sally Uren June 4, 2013

6 steps

to significant change

A5

\

g R
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o

o A Le==X

>1
expenence

the need
for change

>2

diagnose
the system

>3

create
pioneering
practices

72

>4

enable the
tipping

>S5

sustain the
transition

>6

set the rules
of the new
mainstream

Imana rradits Earonm foar the Fotoarae




Repeat
Recast
Revisit
Reinspire



