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Communication Access
Communication Resource Centre, Scope, Victoria (2011) 

ñCommunication access aims to create a world where 

people who have communication difficulties are able 

to communicate successfully with everyone.ò 
www.scopevic.org.au/service/communication-access

uDisplaying the Communication Access Symbol means 

the business or service will:

Å ñbe welcoming and treat everyone with dignity and respect

Å be able to communication successfully with people who 

have communication difficulties

Å have communication tools available to help people get 

their message across and understand what people are 

telling them.ò

www.scopevic.org.au/service/communication-access



Communication Access in Schools 

ñAustralian schools do more than just educate 

students. They prepare them for life ī developing 

communication skills, self-discipline and respect for 

themselves, their peers and their world.ò 

https://www.studyinaustralia.gov.au/global/australian-

education/schools

uMore than community or business based 

Communication Access.

uCommunication accessibility in schools extends 

to teaching all students to learn to communicate 

more effectively.

https://www.studyinaustralia.gov.au/global/australian-education/schools)


ñCommunication accessibility means that there are people 

who understand the alternative form, who can scaffold it 

in the acquisition period, and who are able and willing to 

communicate in a manner that gives the individual 

maximal communicative autonomy.ò (von Tetzchner & 

Grove, 2003, p. 27)

In school settings, individuals who use AAC need more 

than just communication systems and devices, they need 

entire school communities that:

uare accessible to their use of AAC 

uvalue communication autonomy

uprioritise communication.

Communication Access in Schools 



A Responsibility to Teach

Victorian Early Years Early Learning and 
Development Framework:

ñIt is especially important for early childhood 
professionals to be knowledgeable about the ways 
children learn additional languages. This includes 

awareness of the stages of acquisition and recognition 
that children differ in their rate of acquisition and 

application of language. 

In school settings, children have opportunities to 
learn a range of languages. For some children this 

may be an opportunity to continue their first language, 
and for others the opportunity to learn a new language.ò

https://www.vcaa.vic.edu.au/Pages/earlyyears/vfldoutco
mes/communication.aspx

https://www.vcaa.vic.edu.au/Pages/earlyyears/vfldoutcomes/communication.aspx


A Responsibility to Teach

BELONGING, BEING & BECOMING: The 

Early Years Learning Framework for Australia: 

ñCommunication is crucial to belonging, being and 

becomingé Childrenôs use of their home languages 

underpins their sense of identity and their conceptual 

development. 

Children feel a sense of belonging when their language, 

interaction styles and ways of communicating are 

valued. They have the right to be continuing users of 

their home language as well as to develop competency 

in Standard Australian English.ò

https://docs.education.gov.au/system/files/doc/other/belonging_being_and_beco

ming_the_early_years_learning_framework_for_australia._v5_docx.pdf

https://docs.education.gov.au/system/files/doc/other/belonging_being_and_becoming_the_early_years_learning_framework_for_australia._v5_docx.pdf


The Tipping point ïcultural change

http://www.sustainablebrands.com/news_and_views/behavior_change/driving

-behavior-change-pioneering-practice-tipping-point-and-beyond

u The creation of a communication accessible school often 

requires a paradigm behaviour change.

http://www.sustainablebrands.com/news_and_views/behavior_change/driving


u A number of schools in Australia have realised the 

need to change

u This has developed through various experiences:

Å poor student engagement 

Å attempts to teach quality literacy

Å trying to managing challenging behaviours

Å staff attendance at literacy and communication 

workshops

Å consultation with literacy expert/s

u Principalôs or school Leaders have invited external 

support into the school to help support this change 

process

Step 1: Experience the need to 

change



u Needing tools designed to specifically 
evaluate the communication accessibility of 
a school 

u Ideally need to assess the whole school 
communication accessibility at two levels:

1. Individual student

2. Whole school community and environment

uProvision of baseline data on knowledge, 
skills, attitudes and practices of adults within 
the school environment has helped develop 
school wide interventions.

Step 2: Diagnose the system



u Sampson and Haines are 

currently devising a rubric 

to assess, plan and 

evaluate communication 

outcomes for individual 

students

u 10 key goals with levels 

0-5 within each goal

u Basic system data

Step 2: Diagnose the individual 

student





u Porter and Parfettôs (eventual) tool aims to provides a 

list of observable behaviours that school 

communities can use to evaluate and plan for 

improved communication accessibility

uDetermines a percentage score of achievement over 

four domains:

1. School Policies and Practices

2. Availability of resources

3. Developing Knowledge

4. Interaction

uCurrently in draft format; initial feedback from trial 

has been positive

Step 2: Diagnose whole school 

environment












